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Preparing School Leaders to
Advocate for Social Justice:

A Case Analysis of Social Justice Tenets in a
Leadership Preparation Program
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FIGURE 1: Framework to identify the tenets of
social justice leadership for EL students
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Preparing school leaders to advocate
for social justice is a vital concern in
an era of achievement differences and
rapidly growing populations of largely
marginalized students: English learners
(ELs). This case study explored how
social justice tenants were infused into
a university leadership preparation
program. The study used Critical
Race Theory (CRT) as a basis for
building a theoretical framework and
an interpretive lens with which to
engage the professors and students
in reflecting on how the university
program prepared future leaders to
advocate for social justice. Results
indicate that topics involving race and
social justice were addressed through
various instructional practices on only
surface and generic levels. Implications
include calling for preparation program
professors to incorporate more direct
opportunities to confront issues of
marginalization. This study adds to
the small body of literature connecting
social justice leadership preparation to
issues of race, especially in regards to
English learners
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Introduction

Using the literature in the field, a framework was constructed to help
analyze the data on program information to identify the tenets of social
justice leadership for ELs. This framework outlines the knowledge, skills,
and attitudes encompassed in each tenet or competency in what would
be an ideal state, to compare them with the data from the program
documents and personnel.
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Antiracist Ideals in Education

Findings
•

The tenets of social justice were infused into the leadership preparation program in multiple ways, with a fairly even distribution
among embedded, experiential, and explicit opportunities for learning.

•

Class focus and reflection opportunities targeted the leadership skills, practices, and dispositions of leaders in general, which the
texts and course documents referred to as effective leadership. Beyond those prerequisite skills, attention to topics that differentiated
leadership in general from specific leadership for social justice was noted only in explicit case studies and videos of specific scenarios
of injustice or racial discrimination.

•

Examples of injustice explicitly discussed in the program included those based on the deficit mind frames of individuals who plan
and design instruction and place students in instructional programs. Additional themes of injustice were explored through funding
and policy lenses.

•

Specific attention to racial differences in achievement was noted solely during data disaggregation discussions with an absence of any
root cause analysis.

Recommendations
For Preparation Programs
•

Add opportunities for students to confront their own perceptions.

•

Create opportunities for aspiring school leaders to think critically about issues of race and their influence on school leadership in the
21st century.

•

Discuss cultural and racial differences to help educate future leaders about a multiplicity of issues and help them realize that diversity
education requires sustained and pervasive effort on everyone’s part.

•

Ensure that courses reflect knowledge and understanding of critical race theory, racism, White privilege, oppression, prejudice, the
pros and cons of diversity classifications, multiculturalism, and other information that will help administrators lead through critique,
example, and practice.

For School Leaders
Once leadership program students enter the schools in leadership positions, they are immediately charged with the same call to prepare
the educators in their building to counteract injustices and authentically embrace diversity. In addition to the previously presented
recommendations for leadership preparation, other recommendations for future school leaders to consider include:
•

Implement a combination of staff development and collaborative learning opportunities to increase staff capacity to carry out an
agenda focused on equity and justice.

•

Set a tone and create a climate that deeply respects and values the racial, cultural, and economic diversity prevalent in many public
schools and holds high standards for all students regardless of their diverse backgrounds.

•

Use data as a method to engage in collaborative inquiry about issues of race or ethnicity, culture, and opportunity gaps.

•

Become very familiar with the expressions of different stages of cultural proficiency to be proactive about recognizing them,
challenging assumptions, and facilitating deeper conversations.
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