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Background
Seeking teacher input and guidance has been integral to the creation of the WIDA
English Language Proficiency Standards and other WIDA resources. Updating
the WIDA Can Do Descriptors provided an ideal opportunity to document the
development process as well as the nature of teachers’ participation. The purpose of this
research brief is to share initial findings about the development process of the revised
Can Do Descriptors and insights for engaging teachers in future development projects.

The left hand column in Figure 1
represents the various phases of the
development of the revised Can Do
Descriptors. The right two columns
describe the research methods designed
to gather and analyze information at
various points in the process.

FIGURE 1
Development Process
44 participating teachers
16 participating WIDA staff

Research about the Development Process
18 teachers participated
10 participating WIDA staff

Phase of development

Data source

Analysis procedures

Teacher recruitment and preparation

Teacher survey

Teacher responses compiled, coded and analyzed across
participants and by participant with other pre-event and
post-event responses

Teacher interview
Web-based communication
(webinar, discussion postings)
Can Do Descriptors writing event

Teacher survey
Teacher interview
WIDA staff focus group

Continued writing and refining at
WIDA

Interviews with WIDA staff
heavily involved in the revisions
Document analysis of drafts at
various stages

Teacher and expert feedback
solicitation

Teacher and expert feedback
solicitation

Teacher responses compiled, coded and analyzed across
participants and by participant with other pre-event and
post-event responses as well as responses by WIDA staff
Teacher and WIDA staff responses compiled and
analyzed about the ongoing development process and
most recent iteration

Initial findings reveal that the process of developing tools is both messy and mutually beneficial for teachers and the resulting instructional
tool. Figure 2 describes what teachers contributed and gained from participation in development as well as the dynamic and often messy
nature of collaboration.

FIGURE 2
The development process was nonlinear, dynamic, and reflective.
•
•

Both teachers and WIDA staff involved in the writing event exhibited widely varying understandings of the purpose and use of
the Can Do Descriptors.
These understandings prompted WIDA staff to critically reflect on the purpose, content, and design of the tool, while
interacting with teachers at the Can Do Descriptors event and throughout the development process.

Teachers contributed expertise that continued to be built upon.
•
•

Teachers with recent classroom experience had a clearer sense of what children at various levels of language development do
with language and therefore were more adept at writing Can Do Descriptors.
Teachers helped ensure the revised Can Do Descriptors were rooted in classroom reality, and therefore more relevant, usable,
and understandable to a wide range of teachers including content teachers.

Teachers also benefited from the process.
•
•

Teachers valued the opportunity to collaborate and network with other educators.
Teachers reported having deepened their understandings of language and language development.

Significance
Research shows that it takes special knowledge and skills to work with ELLs (Bunch, 2013; De Jong & Harper, 2005), and that access to
effective instructional tools presents a major challenge in adequately supporting ELLs (Gándara, Maxwell-Jolly, & Driscoll, 2005). Eliciting
teacher feedback is an important part of most WIDA initiatives, and this research is innovative in making transparent the development
process and in explicitly examining teachers’ roles. Meta-analysis of the development process has the potential to inform future tool
development at WIDA and other organizations interested in increasing the participation of stakeholders in their development initiatives.
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